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SEN Policy 

Introduction 
 

Scoil Mhuire Gleann a’ Chaisil is a co-educational mainstream primary school with an attached multi 
disability class and Autism Class catering for children from mixed social and cultural backgrounds. The 
purpose of this policy is to provide practical guidance for teachers and parents and other interested 
parties on the provision of effective learning support to pupils experiencing low achievement and/or 
learning difficulties, as well as to fulfill our obligations under the Education Act 1998.  
 
Rationale 
The purpose of this policy is to:  

● Provide practical guidance to staff, parents and other interested parties about our SEN 
procedures and practices. 

● Outline the framework for addressing additional needs in our school. 
● Comply with legislation (Education Act 1998, Equal Status Act, 2000)  
● Fulfil DES circular  0013/17 -Circular to the Management Authorities of all Mainstream 

Primary Schools; Special Education Teaching Allocation, and new 2017 Guidelines for Primary 
Schools: Supporting Pupils with Special Educational Needs in Mainstream Schools).  

Relationship to characteristic spirit of the school 

Making the best provision possible for pupils with special educational needs is in keeping with the 
Christian ethos of this Catholic Primary School which aims to ensure that each child develops their 
God-given talents and abilities to the full and which upholds the values of love, justice, truth and 
charity. We are committed to an inclusive education for all pupils, we are conscious that each pupil 
enriches our school in his/her own individual way. 

Aims:  

 To ensure that our duties, as set out in The Education Act 1998, Equal Status Act 2000, 
Education Welfare Act 2000 and Education for persons with Disabilities Act 2005, are fully 
met, to enable children with SEN to join in the normal activities of the school along with 
children who do not have special educational needs. 

 To identify and assess children with Special Needs as early as possible 

 To enable pupils of all abilities to avail of and benefit from an appropriate education. 

 To outline our whole school approach to teaching/learning in relation to pupils with special 
educational needs and to improve the quality of teaching and learning for all pupils with 
special educational needs. 

 To set out procedures for the enrolment of children with special needs in Glencastle NS and 
to assist parents in making an informed decision in relation to their child. 

 To outline procedures and practices to be followed in relation to supporting the learning of 
pupils with special educational needs. 

 To establish communication structures for the involvement of all the partners in the 
education of pupils with special educational needs. (L.S. Guidelines) 

 To ensure that all staff are aware of their responsibilities towards children with special needs 
and are able to exercise them 

 To use our resources as efficiently as possible when assessing and meeting the special 
educational need of our children. 



SCOIL MHUIRE GLEANN A’ CHAISIL 
 

SEN Policy 

 

DEFINITIONS 

 Special Educational Needs 

In the Education for Persons with Special Educational Needs Act (2004) the term “special educational 

needs” is defined as 

a restriction in the capacity of the person to participate in and benefit from education on 

account of an enduring physical, sensory, mental health or learning disability or any other 

condition which results in a person learning differently from a person without that 

condition... 

 (Government of Ireland, 2004b, section 1) 

Inclusion  

For the purposes of this document, the following definition by the NCSE, has been adopted. 

Inclusion is defined as a process of: 

 Addressing and responding to the diversity of needs of learners through enabling 

participation in learning, cultures, and communities, and 

 Removing barriers to education through the accommodation and provision of appropriate 

structures and arrangements, to enable each learner to achieve the maximum benefit from 

his/ her attendance at school. 

Literature Review of the Principles and Practices relating to Inclusive Education for Children with 

Special Educational Needs (NCSE 2010, p.39) 

Glencastle NS attempts to promote inclusion through: 

 Modifying activities 

 Allowing all children to participate in oral work 

 Allowing the children to participate in group work 

 Providing appropriate tasks and practical work 
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Enrolment:  

See Admissions Policy. 

Parents are required to notify the school of their child’s special need at enrolment. The BoM will 

request a copy of the child’s medical or psychological report. No child will be refused admission on 

the grounds that s/he has SEN except where the provision required is incompatible with that 

available in our school.  

In addition there is a dual enrolment procedure offered for students with SEN in our mainstream 

classes and other mainstream primary schools to attend the Special Class on a part time basis with 

prior approval from our SENO. 

 

Special Facilities:  

Glencastle National School (with attached multi-disability class and Autism Class) are single storey 

buildings with ramps where appropriate. The multi-disability class has a classroom, multi-sensory 

room, changing room, kitchen and multi-purpose sports hall. Hoists are in place in the multi-sensory 

room, hall, classroom and changing room. There is a learning support room in the mainstream school 

building and an ASD classroom.  

The school currently has the following provisions to cater for children with Special Educational 

Needs:  

 Multi Disability Class 

 Autism Class 

 Full time SEN teacher 

 2 Part Time SEN teachers 

 5 SNA’s  

 Visiting Physiotherapist  

 Support from Speech and language Therapist  

 Visiting Occupational Therapist 

 Access to the teacher for the visually impaired 

 Art Therapist 

 Access to teacher for the deaf 
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Identifying Pupils with Additional Needs 
 
Continuum of Support 
We use the Continuum of Support Framework set out by the Department of Education to identify 
and support children with additional needs. Like this framework, we recognise that special 
educational needs occur along a continuum, ranging from mild to severe, and from transient to long-
term and that pupils require different levels of support depending on their identified additional 
needs. By using this framework, it helps us implement a staged approach to ensure that our support 
and interventions are incremental, moving from class-based interventions to more intensive and 
individualised support, and are informed by careful monitoring of progress.   
 
The Continuum of Support is a problem-solving model of assessment and intervention that enables 

us to gather and analyse data, as well as to plan and review the progress of individual pupils. 

This problem-solving process is illustrated as follows: 

 

 

 

 

 

 

 

 

Identification of educational needs is central to our policy and the new allocation model. By using the 
Continuum of Support framework, we can identify pupils’ educational needs, to include academic, 
social and emotional needs, as well as needs associated with physical, sensory, language and 
communication difficulties.  This, in turn, allows us to identify and respond to needs in a flexible way.  
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The Continuum of Support suggests the following levels of support:

 

 
STAGE 1 CLASSROOM SUPPORT  
Classroom Support is the most common, and typically the first response to emerging needs. It is a 
response for pupils who have distinct or individual educational needs and who require approaches to 
learning and/or behaviour which are additional to or different from those required by other pupils in 
their class. Problem-solving at this level typically begins when a parent or teacher has concerns about 
an individual pupil. The teacher, Class Co-ordinator and parents discuss the nature of the problem 
and consider strategies which may be effective.  Classroom Support incorporates the simple, informal 
problem-solving approaches commonly used by class teachers to support emerging needs.  
 
STAGE 2 SCHOOL SUPPORT  
In some cases, interventions at classroom support level are not enough to fully meet the pupil’s 
special educational needs. School Support may, therefore, be required. The class teacher needs to 
involve the Special Education Teacher Team (SET Team) in the problem-solving process at this point 
and it involves more systematic gathering of information and the development and monitoring of a 
School Support Plan.  
 
STAGE 3 SCHOOL SUPPORT PLUS  
If a pupil’s special educational needs are severe and/or persistent, they are likely to need intensive 
support. School Support Plus will generally involve personnel outside the school team in the problem 
solving, assessment and intervention process. However, the information from Classroom and School 
Support work will provide the starting point for problem-solving at this level. Classroom support and 
school support will continue to be an important element of his/her individual education plan. 
 
The flow diagrams below outline how we gather information to identify needs and support children 
with additional needs. A more comprehensive explanation of each stage can be in the Continuum of 
Support – Guidelines for teachers  

 https://www.education.ie/en/Schools-Colleges/Services/National-Educational-Psychological-Service-

NEPS-/neps_special_needs_guidelines.pdf 

 

 

https://www.education.ie/en/Schools-Colleges/Services/National-Educational-Psychological-Service-NEPS-/neps_special_needs_guidelines.pdf
https://www.education.ie/en/Schools-Colleges/Services/National-Educational-Psychological-Service-NEPS-/neps_special_needs_guidelines.pdf
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Information Gathering and Assessment  

Assessment is part of what a class teacher does on a daily basis for all children. Some methods 
include self-assessment, questioning, teacher observation and teacher-designed tasks and tests. The 
information gathered enables the teacher to plan learning experiences based on the appropriate 
objectives from the curriculum. 
 
In order to identify pupils who may require supplementary teaching, screening; including 
standardised testing, is carried out in all classes annually and further diagnostic testing may need to 
take place. The information gathered from these formal assessments is then used to inform decisions 
for support and pupil’s support plans (CSP, IPLP/GPLP and IEP) 
 
Assessment and Screening Tests: 
See our Assessment Policy 
 
We continually review the assessment and screening tests that we use in order to balance the needs 
of our pupils and the need to provide information for appropriate support.  

 

Prevention and Early Intervention Strategies  

            Our strategies for preventing learning difficulties include: 
 

● The development of agreed approaches to the teaching of Literacy and Numeracy in order to 
ensure progression and continuity from class to class. 

● Provision of additional support in language development and any relevant early literacy and 
mathematical skills to pupils who need it. 

● On-going observation and assessment of the language, literacy and numeracy skills of pupils in 
the infant classes to facilitate early identification of possible learning difficulties. 

● Close collaboration and consultation between the Infant Teacher and the SET team. 
● Promotion of language through a print-rich environment, Aistear, early intervention language 

groups, whole school oral language programme etc. 
● Promotion of Numeracy through hands-on approach, paired work, maths games, math trails, ICT 

etc.  
● Parental involvement in promoting literacy and numeracy through our Homework Policy 

Guidelines for Parents. 
● Differentiation - adapting the learning environment.  
● Varied forms of support from the SET team including team teaching, in class support and 

withdrawing individuals or groups.  
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Meeting the Needs and Allocating Resources 

Once pupils needs have been identified, Special Education Teachers (SETs) are deployed to address 

these needs as required. We deploy SETs in a variety of ways in order to effectively meet pupils’ 

needs. We aim to strike a balance between in-class support, group and individual support while 

ensuring that the needs of children with additional needs are met inclusively.   

 

Importantly, the level and type of support reflect the specific targets of individual pupils as set out in 

their support plans and are informed by careful monitoring and review of progress. In this way, 

following a period of intervention, some pupils may no longer require additional teaching supports; 

some may require the same level, while others may require more intensive supports. 

 

In planning the allocation of additional teaching supports, the over-riding principle is that resources 

are deployed to address the identified needs of pupils. Importantly, those with the highest level of 

need should have access to the greatest level of support. We consider methodologies best suited to 

promoting meaningful inclusion such as differentiation, team-teaching and small group teaching.  In 

addition to literacy and numeracy difficulties, many pupils will have specific needs in such areas as 

oral language, social interaction, behaviour, emotional development, motor skills and application to 

learning. 

 

On a biannual basis SETs meet class teachers and review children’s needs, the resources in place and 

progress made using the Continuum of Support problem-solving model of assessment and stage 

approach flow charts. Adaptions to the level and/or type of support are then made.  

We cross-reference the needs of pupils at School Support and School Support Plus levels and 

consider common needs that can be met by grouping, to ensure effective and efficient teaching and 

learning approaches.  
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Tracking, recording and reviewing progress  
 
Provision for pupils with special educational needs is enhanced through clear identification processes 
and careful planning of interventions to address academic and/or personal and social development 
needs. Identification of needs, planning, target-setting and monitoring of outcomes are essential 
elements of an integrated and collaborative problem-solving process.   
 
Student Support File  
We use a Student Support File to plan interventions and to track a pupil’s pathway through the 
Continuum of Support. It facilitates us in documenting progress and needs over time and assists us in 
providing an appropriate level of support to pupils, in line with their level of need. Our Student 
Support File is based on the NEPS template and is stored on the school Filing Cabinet. All support files 
include:  

● Cover sheet with pupil’s details  
● A timeline of actions  
● Record of support received  
● Standardised/ Diagnostic test scores   
● Support plans (See below) 
● Checklist 
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Support Plans 
We use three different support plans for the three stages of support on the Continuum of 
Support.  
 
Stage 1 – Classroom Support  
A Support Plan at stage 1 is a Classroom Support Plan. (CSP) This is a  simple plan which is 
drawn up by the Class Teacher in collaboration with the SEN Class Coordinator which 
outlines the pupil’s additional educational needs and the actions, including individualised 
teaching and management approaches, which will be taken to meet the pupil’s needs. The 
plan may also include home-based actions to be taken by the pupil’s parents to support 
their child’s development. The Classroom Support Plan should include a review date. This 
could be at the end of a school term. 
 
Stage 2 – School Support  
A Support Plan at stage 2 is a Group or Individual Profile and Learning Programme 
(GPLP/IPLP). This plan is drawn up by the class teacher and appointed SET teacher. It will set 
out the nature of the pupil’s learning difficulties, define specific teaching, learning and 
behavioural targets and set a timescale for review. The plan should, for the most part, be 
implemented within the normal classroom setting and complimented by focused school 
based intervention programmes. Depending on the nature of the needs and on the school 
context, additional teaching might be within a small group or individual or a combination of 
both either in class or on a withdrawal basis.  Home-based actions may also be included. 
After the plan has been drawn up, it should become a working document through the 
careful monitoring of the pupil’s response to the actions taken.  
 
Stage 3 – School Support Plus  
A Support Plan at stage 3 is an Individual Education Plan (IEP). This plan is drawn up by the 
class teacher and appointed Special Education Teachers, in consultation with the child’s 
parents/guardians, professionals external to the school and (if appropriate) the child based 
on the information gathered. It will set out; 
● The nature and degree of the pupil’s abilities, skills and talents 
● The nature and degree of the pupil’s special educational needs and how those needs 

affect his/her educational development 
● The present level of educational performance of the pupil 
● The special educational needs of the pupil 
● The special education and related support services to be provided to the pupil to 

enable the pupil to benefit from including: 
▪ Strategies for supporting the pupil’s progress and inclusion in the classroom 

setting  
▪ Individual and/or small group/special class interventions/programmes 
▪ Specific methodologies/programmes to be implemented 
▪ Specific equipment/materials and/or IT supports,  if required to support 

learning and access to the curriculum 
▪ Support required from a Special Needs Assistant (SNA), if appropriate 
▪ The goals which the pupil is to achieve over a period not exceeding 12 months 
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▪ The pupil’s priority learning needs, long and short term targets to be achieved, 
the monitoring and review arrangements to be put in place  

IEP’s 

IEPs are drawn up by the SET in consultation with the lead teacher (class teacher) and 

the process follows the model below. 

 

 

 

 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Early SEPTEMBER  

Handover meeting . SET 
and Class Teacher 

gather further 
information by 

completing formal and 
informal assessments 

LATE  SEPTEMBER  

SMART IEP targets are formulated from 
the data gathered by Child's SEN Team. A 

draft IEP is written and sent home for 
parents approval. IEP is finalised and 
plan is put into action after parent - 
teacher meetings held in OCtober   

FEBRUARY 

IEP is reviewed at an IEP 
Meeting  and amended 

if necessary  

May 

End of year gathering of 
information by completing 

formal and/or informal 
assessments to inform 

progress and IEP Review  

JUNE 

Final IEP Review 
Meeting and Priorty 
Learning Goals for 

next academic year 
are agreed with 

parents 
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SEN Records  
 
Individual SEN Files  
All pupils’ SEN files are securely stored in a locked filing cabinet. It is the responsibility of SETs to 
update and manage the files of the children on school support plans and school support plus plans 
that they oversee. The following are included in the files where applicable.  

● Student Support File  
● Psychological Report  
● Copy of referrals made to outside agencies  
● Copy of reports from outside agencies 
● Record of SEN meetings with parents, outside agencies and inter- school meetings  
● Record of SEN correspondence between parents, outside agencies and school staff  

 
Multi Disability Class & Autism Class 

 
Policies that guide the practice in the Special Classes include ; Safety Statement, Changing 

Policy, Administration of Medication, Physical intervention with pupils, Inclusion, School 

Transport, SNA Policy, Enrolment Policy. 

 

The Multi disability Class and Autism class offer the Primary Curriculum and the adapted 
NCCA guidelines, at a pace appropriate for the individual needs of the children in the class. 
Alongside this curriculum are the I.E.P’s where the children are focussing on individual 
targets to ensure progression in priority areas of their learning.  
 
The teachers of the Special classes strive to provide a well – ordered, caring, happy and 
secure environment where the intellectual, spiritual, physical, moral and cultural needs of 
the pupil are identified and addressed in accordance with each pupils level of difficulty.  
 
The aims of the Special Classes are:  
 

 To enable the student to live a full life and to his/her potential as a unique individual 
through access to an appropriate and balanced curriculum.  

 To enable the student to function as an independent individual member in society 
through the provision of such educational supports as are necessary to realise that 
potential.  

 To enable the student to continue learning in adult life. 
 

Our Special Classes are committed to promoting inclusion and integration within the 
community and where possible we offer extra-curricular activities to promote the social and 
communication skills of the young people e.g. visits to the Post Office, library, church, civic 
centre, school tour etc. Programmes in swimming and horse riding are also availed of. (See 
inclusion Policy)   
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Health and Safety Issues 
Every staff member and pupil is entitled to a safe, secure environment and to be treated 
with due respect. All appropriate measures are taken to ensure the safety of each pupil with 
SEN. When a place is offered to a child with SEN, every effort will be made to ensure that 
the supports to which the child is entitled are in place as soon as possible. Staff members 
will be informed of any potential risks and, where necessary, individual plans will be drawn 
up and implemented.  
 

Supervision/Child Protection 
● Where pupils receive support on a one-to-one basis, the SET teacher is responsible for 

ensuring that both they and the pupil are visible through our open door policy. 
● Where pupils are withdrawn for support, the SET teacher should collect and return 

children to their classrooms.  
 

 

Implementation/Ratification and Review 

 

This policy has been in operation in Glencastle N.S. since ________________ and was 

updated in _________________.  It will be reviewed again in ___________________. 

 

Signed: ___________________________      Date: ____________ 

Chairperson 

 

Signed: ___________________________      Date: __________________ 

Principal 

 

 
 


